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Duxbury Public Schools 2020 Reading/Writing Curriculum Review

INTRODUCTION:

During the 2014-2015 school year, Duxbury Public Schools conducted external and internal reviews of its K-12 writing program.
The external review was conducted by the Buzzards Bay Writing Project. The internal review was conducted by the DPS ELA
Curriculum Sub-Committee, which was composed of elementary teachers, secondary English teachers, elementary curriculum
supervisors, and the secondary ELA curriculum supervisor. Under the oversight of the District Curriculum Committee, in May 2015
the ELA Curriculum Sub-Committee reviewed the internal and external reports and produced a summative report. That report
included recommendations for work to be done at the elementary and secondary levels. Recommendations for secondary ELA
were as follows:

➢ Create a library of materials and conduct/participate in workshops for teachers.
➢ Examine the process of teaching writing, specifically with a view to helping students to see themselves as writers.
➢ Revise the curriculum maps to reflect focus on frameworks and skills.
➢ Establish a sequence of skills and common language around grammar and writing.
➢ Increase opportunities for students to engage in creative writing.
➢ Provide structured grammar instruction.
➢ Provide students with increased opportunities to engage in peer assessment of writing.
➢ Create cross-curricular opportunities and professional development.

An analysis of the work done to implement those recommendations was conducted during the 2018-2019 school year. A report of
that analysis can be found here.

During the 2019-2020 school year, we again conducted an internal review of our secondary English curriculum, this time examining
our reading as well as our writing program. Our review was conducted as follows:

➢ In September 2019, we formed a committee of English teachers from multiple grade levels, 6-12. The committee conducted
a preliminary review of our reading and writing curricula, considering curriculum maps, assessments, resources,
intervention strategies, and inclusive teaching methods. We then established strategies for soliciting feedback from
relevant constituents.

➢ In December 2019, we surveyed all English teachers in grades 6-12. Survey results were coded for themes, which were then
used to inform our creation of surveys for other constituents.

➢ In January 2020, we invited students (approximately six students from each grade level) to serve on discussion panels.
Three panels were held: one for students in grades 6-8, one for students in grades 9-10, and one for students in grades
11-12. At the beginning of each session, we asked students to freely share their opinions on our reading and writing
programs on anonymous written surveys. When all students had submitted their responses, we engaged students in open

https://drive.google.com/file/d/11sJL8ZChfT7-Q0IQPwT6jOhmpmrDbqrD/view?usp=sharing
https://drive.google.com/file/d/16-mZRxNAF9-Bog_1TB9xpFA7ubQ3S-CP/view?usp=sharing


discussion, inviting their opinions on any and all topics pertaining to their experiences in English classes. Each panel was
hosted by two English teachers, one facilitating the discussion and the other taking notes.

➢ From February to March 2020, we solicited the opinions of parents about our reading and writing programs in grades 6-12
via a survey. A link to the survey was posted on the English Department, DMS, and DHS websites. The link was also included
in the DMS and DHS school newsletters.

➢ In April 2020, the committee met to review student and parent survey results as well as notes from the student discussion
panels. We began a qualitative analysis of the results, coding input from all constituents for themes.

➢ In May 2020, we completed our analysis, articulating the themes in terms of strengths and weaknesses in our reading and
writing curricula at all grade levels, 6-12. We presented our findings to the entire English Department and collectively
established recommendations for next steps. Our findings and recommendations are presented below.



Duxbury High School

DHS Current Status:

The English Department at DHS offers courses that develop the ability of students to read, write, listen, speak and, as a

necessary part of these activities, think for themselves. Emphasis is placed on social-emotional learning and on the

development of the humanistic values traditionally associated with the study of literature.

➢ English classes at all grade levels, 9-12, are offered at two levels: College Preparatory and Honors.

➢ Core units of literature at all grade levels emphasize variety in terms of genre, style, and time period.

➢ At grades 9 and 10, English courses emphasize the general foundations of English Language Arts.

➢ At grade 11, emphasis is placed on American literary traditions.

➢ At grade 12, students choose two semester-long courses from seven available options: Creative Writing; Sports Literature;

Contemporary Social Issues; Shakespeare; Stories of Survival; Crime Literature; Humor and Satire.

➢ Students in grades 11 and 12 are eligible to take Advanced Placement courses instead of or as well as our English

Language Arts courses. The Advanced Placement courses can be taken in either order and are as follows: English

Language and Composition; English Literature and Composition.

➢ In addition to our core English courses, we offer two electives: Skills for the Real World (grades 11 and 12); Journalism

(grades 9 through 12). Students taking the Journalism course produce the school’s newspaper, The Dragon Flyer.

➢ Students’ progress in writing is measured twice yearly. Assessments emphasize creative and/or analytic skills.

➢ Students’ reading abilities are measured twice yearly on level- and grade-appropriate assessments that include

high-quality literary texts.

➢ As far as possible, professional development for English teachers emphasizes the ongoing acquisition of pedagogical

content knowledge.

➢ Teachers regularly collaborate on the creation and delivery of effective curriculum and assessments. Professional

learning communities, English Department meetings, professional development workshops, and other informal

encounters allow for such collaboration. Teachers also engage in frequent discussion and analysis of data and outcomes

based on grade-wide units and assignments.



DHS Strengths

Reading

➢ Texts are appropriately challenging and represent a wide variety of styles, genres, and time periods.

➢ Students are provided with frequent opportunities to discuss texts in whole-class and small-group settings.

➢ Teachers are highly-adept at facilitating discussions.

➢ Students are provided with the knowledge and skills needed to analyze complex literary texts.

➢ Leveled classes allow for in-depth analysis of texts of appropriate complexity.

➢ Students’ abilities as readers continually improve, as demonstrated by teacher observation and by state (MCAS)

and local assessment data.

Writing

➢ Students receive frequent opportunities to write in a variety of genres and styles.

➢ Emphasis is placed on writing as a process.

➢ Students are engaged and empowered as authentic writers, sometimes in collaboration with local and global

organizations.

➢ Students feel empowered to continually improve as writers.

➢ Students receive ample feedback on their writing from teachers.

➢ Students enjoy frequent opportunities to engage in unstructured, low-risk writing activities that appeal to

interests and encourage students’ strengths.

➢ Whenever possible, students are presented with a choice of topics on which to write, thus encouraging their

investment and engagement in the writing process.



➢ Student progress in writing is formally measured twice a year (fall and spring) on common, grade-level

assessments. These assessments are designed by committees of English teachers.

➢ Student progress in writing is also measured frequently throughout the year on unit assessments that may be

common at grade level and/or may be unique to an individual class, at teacher discretion.

➢ Students’ abilities as writers continually improve, as demonstrated by teacher observation and by national

(College Board), state (MCAS), and local assessment data.

➢ Leveled classes allow for targeted instruction in writing.

➢ Teachers effectively incorporate the 1-1 laptop model into writing instruction. Schoology is used as an LMS and

for some assessment. No Red Ink is widely used for grammar and language instruction. Fine Tune Learning allows

for the blind-scoring and assessment of student writing. Other platforms used to promote student engagement

in the writing process include Padlet, PearDeck, FlipGrid, Screencastify, Kami, EdPuzzle, CommonLit, NewsELA,

Worldly Wise Online, Storyboard That, Kahoot!, Quizlet, Google PlayBook, College Board AP Classroom, and

Google Jamboard.



DHS Identified Areas of Weakness

Reading

➢ Although text offerings emphasize variety in terms of genre, style, and time period, they do not adequately

represent a diverse range of voices and experiences.

➢ Although all units of study include vocabulary instruction, many students still possess a limited vocabulary. This

in turns limits reading ability and readiness for some students.

Writing

➢ Although progress has been made since the last review on the establishment of a grammar and writing

sequence, some gaps remain.

➢ The design, administration, and analysis of common writing assessments that align with the 2017 Massachusetts

ELA Frameworks have assisted with the establishment of a common language in writing instruction. However,

some gaps remain, particularly in the areas of editing and revision.

➢ Opportunities to provide students with interventions in writing (beyond the classroom) are few.



DHS Next Steps/Recommendation

➢ Build on current strengths.

➢ Research, review, and incorporate texts that represent more diverse voices and experiences.

➢ Evaluate current texts, removing some in order to make room for others.

➢ Place continued emphasis on adherence to sequential instruction in grammar and writing conventions. Ensure

gaps and overlaps do not occur. Consider using No Red Ink for this purpose.

➢ Continue to establish common language for writing instruction, particularly as it pertains to editing and revision.

Consider using No Red Ink for this purpose.

➢ Continue to find ways to provide students with opportunities to engage in creative and authentic writing

activities.

➢ Consider ways to develop students’ vocabulary (in elective classes, writing labs, e.g.)

➢ Provide students with more frequent opportunities to engage in writing conferences with teachers.

➢ Implement a writing lab program to provide interventions for students.

➢ Continue to provide teachers with opportunities to develop their pedagogical content knowledge.



Duxbury High School Summary

❏ Incorporate texts that represent a more diverse range of voices and
experiences.

❏Continue to vertically align instruction in writing and grammar.

❏Provide students with individualized instruction in writing in a laboratory
setting.

❏Seek opportunities to increase vocabulary instruction.



Duxbury Middle School

DMS Current Status:

➢ The English Department at DMS offers courses that develop the ability of students to read, write, listen, speak

and, as a necessary part of these activities, think for themselves. Emphasis is placed on the continued

development of foundational literacy skills and on the acquisition of social and emotional skills through

engagement with high-quality literature.

➢ Core units of literature at all grade levels emphasize variety in terms of genre, style, and time period.

➢ Classes are unleveled. Instruction is differentiated to meet the needs of all students.

➢ In Grade 6, students are scheduled for two periods of instruction in literacy, with one class devoted to reading

and another to writing, grammar, and vocabulary. The reading curriculum includes fiction and nonfiction

selections from the Scott Foresman Grade 6 anthology. Novel study also begins in grade 6. The writing

curriculum emphasizes the effective construction of paragraphs and the composition of persuasive, expository,

descriptive, research-based, and narrative essays. Students also write as a means of responding to the literature.

Grammar and vocabulary instruction develops students’ foundational language skills.

➢ In Grades 7 and 8, students are scheduled for year-long courses in English Language Arts. Literature is studied for

language, themes, values, and literary traditions. Students are encouraged to explore both the literature and the

self through analytical, narrative, personal, persuasive, and research-based writing. Students receive continued

instruction in grammar and vocabulary.



➢ Students in Grade 7 also take a semester-long course in Critical Reading and Thinking. Emphasis is placed on

evaluating the validity of sources, understanding differing perspectives, and engaging in the effective and

respectful debate of issues.

➢ Students’ progress in writing is measured twice yearly. Assessments emphasize creative and/or analytic skills.

➢ As far as possible, professional development for English teachers emphasizes the ongoing acquisition of

pedagogical content knowledge.

➢ Teachers regularly collaborate on the creation and delivery of effective curriculum and assessments. Professional

learning communities, English Department meetings, professional development workshops, and other informal

encounters allow for such collaboration. Teachers also engage in frequent discussion and analysis of data and

outcomes based on grade-wide units and assignments.



DMS Strengths

Reading

➢ Texts represent a wide variety of styles, genres, and time periods.

➢ Students engage with published authors through scheduled visits and workshops.

➢ Students are provided with frequent opportunities for whole-class and small-group discussion of texts.

➢ Teachers are highly-adept at facilitating discussions.

➢ Students enjoy frequent opportunities to engage in independent reading through the Accelerated Reading

program and frequent access to the DMS Library.

➢ Students are empowered to read for pleasure and to share their love of reading with peers and teachers.

Writing

➢ Students receive frequent opportunities to write in a variety of genres and styles.

➢ Students are empowered as authentic writers through project-based-learning opportunities, sometimes in

collaboration with the wider community.

➢ Students receive ample feedback on their writing from teachers.

➢ Students frequently engage in unstructured, low-risk writing activities that appeal to interests and encourage

strengths.

➢ Whenever possible, students are presented with a choice of topics on which to write, thus encouraging their

investment and engagement in the writing process.

➢ Student progress in writing is formally measured twice a year (fall and spring) on common, grade-level

assessments. These assessments are designed by committees of English teachers.



➢ Student progress is also measured frequently throughout the year on unit assessments that may be common

at grade level and/or may be unique to an individual class, at teacher discretion.

➢ Students’ abilities as writers continually improve, as demonstrated by teacher observation and by state (MCAS)

and local assessment data.

➢ Students enjoy frequent opportunities to collaborate on writing with peers.

➢ Teachers effectively incorporate the 1-1 laptop model into instruction. Schoology is used as an LMS and for

some assessment. No Red Ink is widely used for grammar and language instruction. Fine Tune Learning allows

for the blind-scoring and assessment of student writing. Other platforms used to promote student engagement

in the writing process include Padlet, PearDeck, FlipGrid, Screencastify, Kami, EdPuzzle, Khan Academy,

CommonLit, NewsELA, Worldly Wise Online, Storyboard That, Kahoot!, Quizlet, BrainPop, and Google

Jamboard.



DMS Identified Areas of Weakness

Reading
➢ Although text selections emphasize variety in terms of genre, style, and time period, they do not adequately

represent a diverse range of voices and experiences at every grade level.

➢ Students would benefit from increased instruction in strategies for accessing and understanding complex

literature.

➢ Text selections for students of higher ability levels are limited.

➢ Ability levels of students in the middle grades vary widely. Although all instruction is differentiated, the needs of

some students may not be fully met. Students still in need of elementary-level instruction in reading, as well as

students preparing for Honors and AP classes at the high school, would benefit from sustained, whole-class

analysis of literature of appropriate complexity.

Writing
➢ Class sizes occasionally exceed 30, limiting opportunities for conferences and individualized instruction in

writing.

➢ More work is needed to establish a common language for writing instruction within the English Department as

well as with other departments.

➢ Opportunities are lacking for the vertical alignment of curriculum and instruction in writing with the high school

and elementary schools.

➢ Opportunities are lacking for the alignment of instruction in grammar between fifth and sixth grades.

➢ Students would benefit from additional instruction in writing as a process, with emphasis on the editing and

revision of written work.

➢ Opportunities to provide students with targeted interventions in writing (beyond the classroom) are limited.



DMS Next Steps/Recommendation

➢ Build on current strengths.

➢ Research, review, and incorporate texts that represent more diverse voices and experiences.

➢ Evaluate current texts, removing some in order to make room for others.

➢ Endeavor to keep class sizes low to allow for individualized instruction in writing.

➢ Vertically and horizontally align writing instruction in grades 6-12.

➢ Work with the elementary and high schools to establish a progressive curriculum that provides students with

direct instruction in grammar, in accordance with the 2017 Massachusetts Frameworks.

➢ Consider ways to provide students of widely-varying ability levels with appropriately challenging literature

(differentiated instruction within classes; differentiated course offerings at 8th grade).



Duxbury Middle School Summary

❏ Incorporate texts that represent a more diverse range of voices and experiences.

❏ Continue to vertically align instruction in writing and grammar.

❏ Develop opportunities to provide identified students with interventions in

writing.

❏ Seek ways to provide students of widely-varying reading abilities with in-depth

instruction in literature of appropriate complexity.



Alden Elementary School

Alden Current Status:

➢ First year of full implementation of Fundations phonics program in grade 3

➢ Lucy Calkins Reading units of study fully implemented in grades 3-5

➢ Newsela and the Comprehension Toolkit provide additional nonfiction leveled articles for use in instruction and

independent reading

➢ Using Empowering Writers and Jennifer Serravallo Writing Strategies text writing resources

➢ Aimsweb Diagnostic done three times a year measuring oral reading fluency

➢ STAR Reading is given three times a year assessing reading skills across domains

➢ Three Reading Specialists providing Tier 2 and 3 intervention out of the classrooms for all students falling under

the 50th percentile of the national norms on Aimsweb oral reading fluency and/or well below proficient on STAR

reading

➢ MCAS assessments are given in literacy in grades 3-5

➢ Lexia Core5, Freckle, and IXL are  used for digital intervention, data, and small group support

➢ 7 special educators are in the process of earning their Orton Gillingham certification

➢ Heggerty Phonemic Awareness and SPIRE have been purchased for reading specialists and SPED staff



Alden Strengths

➢ Lucy Calkins Reading Units of Study and Readers’ Workshop model has provided a common scope and sequence

of the reading skills and strategies as well as common language and pedagogy across the school in reading.

➢ Fundations program in grade 3 has provided much needed phonics instruction for third graders

➢ Newsela, Storyworks, and TIme for Kids provide fiction and non-fiction articles and text sets to support reading

and writing as well as integration of literacy across subjects

➢ Many new fiction and non-fiction titles have been added to classroom libraries to support readers’ workshop

and ensure students have equitable access to literature and research resources

➢ Alden school library/media specialist supports research and digital literacy skills in the classroom through library

direct instruction and title curation for teachers during research units

➢ General education reading specialist organizes and offers multiple events throughout the year to celebrate

literacy across the school

➢ Summer work keeps the teacher-facing reading and writing unit plans and curriculum maps up to date

➢ Strong group of very talented staff members who maintain membership on literacy committees

➢ Common writing assessments/prompts at the end of each of the three writing units throughout the year

➢ Consultative relationship with Teaching and Learning Alliance has improved instruction in reading, word work,

grammar and the workshop model and has grown teacher leaders in our school

➢ Research is completed at every grade level

➢ Data meeting protocol is inclusive of all staff and provides time to teams to analyze and respond to student data

➢ Collaborative planning on Wednesdays at each grade level has given us the opportunity to plan and prioritize

writing instruction thereby elevating the level of rigor



Alden Identified Areas of Weakness

➢ We need to continue to improve our written responses. We need to incorporate more opportunities for students
to prepare authentic written responses to a prompt or a reading (“quick write”)

➢ Common graphic organizers, language, and instructional approaches (including digital tools that support
developing writers)  are needed across grade levels and schools

➢ Calibration of scoring of written responses needs to be revisited to ensure that we are all looking for the same
level of rigor in student response and focusing on the same skills and strategies

➢ A common scope and sequence (and possibly materials) for grammar and word work are needed
➢ Need all special educators to finish Orton Gillingham certification so students can receive intervention at the

team level
➢ A literacy coach is needed at Alden in order to ensure efficacy of intervention and seamless integration of

professional development and best practice research
➢ It has been a while since we have had explicit professional development on reading and writing best practice

Alden Next Steps/Recommendation

➢ Summer work will focus on updating unit plans and maps to include grammar and word work details

➢ Request literacy coach for the 2021-2022 school year

➢ Consider 2021-2022 pilot or purchase of  programs or professional development for writing, grammar, and word
work

➢ Consider visiting  elementary schools with highly effective reading and writing programs

➢ Continue to transition reading intervention back into the classroom from the pullout setting, where appropriate

➢ Collect student work samples from end of unit assessments and other prompts and analyze these to calibrate
scoring across grades 3-5; revise writing rubrics

➢ Possible purchase of materials after visitation, pilot, or review of materials

➢ Investigate reading professional development on how readers develop the skills of reading

➢ Investigate writing professional development on current best practice in writing



Alden Elementary School Summary

❏ Integrate consistent and rigorous grammar, writing, and word work

units/program

❏ Update curriculum maps and unit plans to include current resources and

practices

❏ Request a Literacy Coach in order to ensure seamless integration of standards,

practices, and programmatic changes.



Chandler Elementary School

Chandler Current Status:

➢ Third-year implementing Fundations phonics program

➢ Third-year implementing teacher created Reader’s Workshop units based on Making Meaning

➢ Implementing Heggerty Phonemic Awareness in kindergarten this year, small pilot in prek and grade one

➢ Using a mix of writing materials, including Empowering Writers, to target genres writing

➢ Aimsweb Diagnostic done three times a year measuring a variety of fluency early literacy and reading skills

➢ Developmental Reading Assessment is given three times a year for comprehension (Kindergarten only 2x/year)

➢ Shaywitz Dyslexia screener is given in the winter to all grades, teachers have follow-up protocol for those who

are “at-risk”

➢ Three Reading Specialists providing Tier 2 and 3 intervention out of the classrooms for all students falling under

the 50th percentile of the national norms on identified Aimsweb subtests

➢ Reading Specialists use Heggerty, S.P.I.R.E and/or Orton-Gillingham for intervention

➢ Aimsweb and DRA progress monitoring done throughout the year for identified students.

➢ Lexia Core5 used for digital intervention, data, and small group support

➢ Variety of digital practice opportunities for literacy skills (Raz Plus, Reading Eggs, Fast Phonics, Lexia)



Chandler Strengths

➢ Talented, dedicated staff who keep the best interest of the students at the forefront of all planning

➢ Teachers work collaboratively with their peers to maintain grade-level consistency in planning

➢ Teachers use grade-level, teacher-created reading units which they can modify as needed

➢ Curriculum is standards-based and common core aligned

➢ Pacing of the curriculum is age-appropriate with an opportunity to revisit concepts and skills

➢ Teachers identify needs with a variety of formal and informal assessments, tracking student growth and

performance

➢ Teachers provide differentiated small-group instruction

➢ Teachers implement literacy centers/jobs, which may be collaborative or independent, that target current skills

and concepts, revisit previously learned skills, are engaging and hands-on

➢ Interventions are provided to all identified students either in or out of the classroom depending on the need

➢ Strong Student Support Team model in place to provide support for teachers in class and identify students who

may need out of class interventions

➢ Three Reading Specialists and five Special Educators are being trained, or are trained, in Orton-Gillingham

➢ Chandler school library/media specialist supports research and digital literacy skills through library direct

instruction

➢ PebbleGo, Infobase, Epic!, Tumblebooks, and Scholastic provide fiction and non-fiction texts for student use and

cross-curricular integration

➢ School-wide book room with a wide variety of texts for teachers to use in small groups and student book

boxes/bags



Chandler Needs and Opportunities

➢ Update writing scope and sequence that is standards-aligned to provide consistency across the grade-levels and

used to build writing units

➢ Grade level benchmarks and rubrics for writing

➢ Revisit Empower Writers and its usage, look at additional materials/programs if needed

➢ Phonemic awareness embedded into the current reading program

➢ More opportunities for vertical articulation, professional development and data review

➢ Finding time to provide daily, consistent in-class intervention in all classes, appropriate training for all teachers to

feel comfortable providing this

➢ Reading unit assessments are limited, possible pilot of iReady Reading Diagnostic

➢ Add more diverse and rich literature into classroom libraries, additional mentor texts

➢ Continue integration of science and social studies into our reading units



Chandler Next Steps/Recommendation

➢ Implementation of the Heggerty Phonemic Awareness program in Prek and grade one, using the intervention

guide, Bridge the Gap, in grade two, all of which would include professional development

➢ Professional development on reading and writing best practices, including the science of reading

➢ Continue consultative relationship with Teaching and Learning Alliance

➢ Develop writing benchmarks and rubrics

➢ Establish a grammar scope and sequence for each grade level

➢ Summer work to update writing maps and units and to update reading units to reflect current reading research

➢ Possible purchase of writing materials after pilot and review of newly developed units

➢ Request a Literacy Coach for the seamless implementation of all programs and practices

➢ Continue to build the classroom libraries and school book room with a variety of readers and diverse texts



Chandler Elementary School

❏ Implement phonemic awareness program and intervention school-wide

❏ Create grammar scope and sequence to be embedded into updated writing units

❏ Develop a writing rubric and benchmark schedule



Summary of Next Steps
Duxbury High School

❏ Incorporate texts that represent a more diverse range of voices and experiences.
❏ Continue to vertically align instruction in writing and grammar.
❏ Provide students with individualized instruction in writing in a laboratory setting.
❏ Seek opportunities to increase vocabulary instruction.

Duxbury Middle School

❏ Incorporate texts that represent a more diverse range of voices and experiences.
❏ Continue to vertically align instruction in writing and grammar.
❏ Develop opportunities to provide identified students with interventions in writing.
❏ Seek ways to provide students of widely-varying reading abilities with in-depth instruction in literature of appropriate

complexity.

Alden Elementary School

❏ Integrate consistent and rigorous grammar, writing, and word work units/program
❏ Update curriculum maps and unit plans to include current resources and practices
❏ Request a Literacy Coach

Chandler Elementary School

❏ Implement a phonemic awareness program and intervention school-wide
❏ Create grammar scope and sequence to be embedded into updated writing units
❏ Develop a writing rubric and benchmark schedule


